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Program Schedule 
 

8:00-8:30                   Arrival and Registration 

8:30-8:40                   Welcome 

8:40-9:00                   Historical perspectives 

Talk by Felix Warneken (Harvard University) 

9:00-10:00                 Development of cultural learning 

Talks by Mark Nielsen (University of Queensland) and Melissa 
Koenig (University of Minnesota) 
Discussion mediator: Jessica Sommerville (University of 
Washington) 

10:00-11:00               Development of cooperation and competition 

Talks by Peter Blake (Boston University) and Barbara Rogoff 
(University of California Santa Cruz) 
Discussion mediator: Yarrow Dunham (Yale University) 

11:00-11:30               Coffee break  

11:30-12:30               Socialization in early childhood 

Talks by Joscha Kärtner (University of Münster) and Stephanie 
Carlson (University of Minnesota) 
Discussion mediator: Maureen Callanan (University of California 
Santa Cruz) 



12:30-2:00pm             Lunch 

2:00-3:00pm               Language 
Talks by Anna Papafragou (University of Delaware) and Olivier 
LeGuen (CIESAS, Mexico) 
Discussant mediator: Jennie Pyers (Wellesley College) 

3:00-3:30pm               Coffee break 

3:30-4:30pm               Interdisciplinary toolkits for conducting cross-cultural research 

Talks by Cristine Legare (University of Texas at Austin) and Michelle 
Kline (Arizona State University) 
Discussion mediator: Susan Gelman (University of Michigan, Ann 
Arbor) 

4:30-5:30pm              Concluding Remarks and Group Discussion 

By Tamar Kushnir (Cornell University) 
 

 
 

Restaurants within walking distance 
 
Adriatico’s Pizza 
265 W. 11th Ave (5 min. walk) 
 
Hang Over Easy 
1646 Neil Ave (5 min. walk) 
 
Bruegger’s Bagels 
1630 Neil Ave (6 min. walk) 
 
Wexner Center for Arts (Heirloom Café) 
1871 N. High Street (11 min. walk) 
 
Bistro 2110 at the Blackwell 
2110 Tuttle Park Pl (11 min. walk) 
 
Till/Izzy & Mo’s 
249 King Avenue  (12 min. walk) 
 
Eddie George’s Grille 27 
1636 N. High St (12 min. walk) 
 
Mad Mex 
1542 N. High St (14 Min. walk) 
 
 
 



Abstracts 
 

Culture in Psychology: What Would Wundt Do? 
Felix Warneken (Harvard University) 
 
Questions about the role of culture in shaping psychological phenomena are as old as 
experimental psychology itself. Nonetheless, cultural and experimental studies of the mind 
have largely existed in parallel. Recently, more experimentalists have emerged from their 
labs to probe the role of culture. I offer a few thoughts on what may have gone wrong in the 
past, so we can learn to finally succeed at what Wilhelm Wundt wanted us to do all along. 
 

Cumulative culture and cross-cultural research 
Mark Nielsen (University of Queensland) 
 
In the 7 million years or so since humans shared a common ancestor with chimpanzees we 
have colonized more of the planet’s terrestrial habitat than any other species and come to 
account for more biomass than all other terrestrial vertebrates combined. While there are 
multiple mechanisms that have underpinned this relative success, recent theoretical and 
empirical interest has focussed on the emergence of cumulative culture. In this talk I will 
discuss social learning, with a specific focus on overimitation, and collaboration as 
cornerstones of cumulative culture and emphasise the insights that have accrued through cross-
cultural research. I will also present data highlighting the dearth of multi-cultural data 
collection in developmental psychology and discuss the pressing need for this problem to be 
addressed. 
 
 
Investigating Two Functions of Testimony 
Melissa Koenig (University of Minnesota) 
 
Testimony has the capacity to extend our first-personal experiences (‘telescopic function’) and 
to verify what we already know (‘confirmatory function’).  In a series of experiments, we 
examined how 3- to 8-year-old children’s (N = 223) and adults’ (N = 32) reason about these 
two functions as they relate to the generality and verifiability of speakers’ statements. Across 2 
studies, children (and adults in Study 2) were presented with a “Generic speaker” who made a 
series of 4 general claims about pangolins as a kind and a “Specific speaker” who made a 
series of 4 specific claims about “this pangolin” as a specific item.  We systematically varied 
whether the claim referred to a perceptually-obvious feature that was visible in a picture (e.g., 
“has a pointy nose”) or a non-evident feature that was not visible (e.g., “sleeps in a hollow 
tree”).   Children’s attributions of knowledgeable were measured.  Three main findings 
emerged:  (1) Attributions of knowledge to generic speakers increased with age.  In fact, 
generic speakers were not reliably credited with knowledge until age 5, and only when those 
claims were also verifiable; (2) Young children showed a pronounced, and decreasing, reliance 
on verifiability.  Three-year-old children were especially prone to credit knowledge to 
speakers who made verifiable claims, whereas 7- to 8-year-olds and adults credited knowledge 
to generic speakers regardless of perceptual verifiability; (3) Children typically generalized 
speakers’ knowledge beyond the domain of pangolins, and showed better source memory for 
non-verifiable statements.  To sum: Verifiable claims may serve as cues to knowledge when 
learners are ignorant in the domain; and as learners acquire domain knowledge, they 



increasingly value and remember the sources of non-verifiable statements.  This suggests that 
our ability to exploit testimony’s telescopic function depends on a learner’s knowledge in that 
domain.  
 
The ontogeny of fairness in seven societies 
Peter Blake (Boston University) 
 
Young children in Western societies recognize that inequality without justification is 
unfair.  Prior work has shown that Western children will pay a cost to avoid receiving less than 
a peer by 4 years of age (disadvantageous inequity aversion, DI) and will sacrifice rewards to 
avoid receiving more by 8 years of age (advantageous inequity aversion, AI). We tested 866 
pairs of children between 4 and 15 years of age in seven diverse societies in order to assess the 
consistency of these behaviors and the sequence of emergence in development.  In all societies 
tested, children rejected disadvantageous inequity at a cost to themselves.  Advantageous 
inequity aversion appeared in three societies (the US, Canada and Uganda) and emerged later 
in development.  These results provide evidence that 1) cultural norms exert a stronger 
influence on the emergence of AI compared to DI and that 2) different cognitive mechanisms 
govern reactions to the two forms of inequity.  We discuss possible social influences that can 
explain the variation across societies. 
 
 
Children Learning to Collaborate:  Cultural Paradigms 
Barbara Rogoff (University of California Santa Cruz) 
 
How do children learn to collaborate with others?  In this talk, Barbara Rogoff discusses 
cultural differences in children's collaboration and in supports for learning to collaborate.  She 
argues that collaboration is a key aspect of a cultural paradigm for learning that is especially 
prevalent in many Mexican and Indigenous-heritage communities of the Americas, where 
children have wide opportunity to contribute to endeavors of their family and community. 
Collaboration appears to be less common and less supported in middle-class communities that 
segregate children from the range of activities of their community.  
 
Biological predispositions, cultural models and child development 
Joscha Kärtner (University of Münster) 
 
This presentation focuses on how cultural models – consisting of parenting beliefs and 
practices – interact dynamically with universal predispositions of both caregivers and their 
infants in shaping parenting and child behavior and development. Contrasting different 
cultural contexts, it is suggested that early mother-child interaction (a) is informed by intuitive 
parenting and culture-specific ethnotheories that, as a consequence, (b) differentially 
emphasizes biologically prepared developmental potentialities, and thereby (c) provides 
mechanisms that specify how culture not only shapes children’s behavior and experience but 
also produces culture-specific development. Empirical examples focus on the 2-month shift, 
prosocial motivation, and cultural script learning. 
 
 
 
 
 
 
 



Context Sensitivity in Japanese and American Infants 
Stephanie M. Carlson (University of Minnesota) 
 
Research on the cognitive styles of East Asian and North American adults has shown that East 
Asians tend to have a more holistic cognitive style whereas North Americans tend to have a 
more analytic cognitive style (Masuda & Nisbett, 2001). East Asians tend to hold a more 
context-sensitive orientation, which includes incorporating information from the background 
of an image when judging emotional faces (Kuwabara, Son & Smith, 2011; Masuda, 
Ellsworth, Mesquita, Leu, Tanida & Van de Veerdonk, 2008), remembering an object more 
accurately when viewing it with its background (Chua, Boland & Nisbett, 2005), and detecting 
changes in the background of an image more quickly (Simon & Levin, 1997). In contrast, 
North Americans tend to perceive objects as being distinct from their backgrounds, look for 
longer durations in the foreground of a picture, and are less apt to notice changes in the 
background of a scene. Although it is generally believed that such culturally divergent 
attention tendencies develop through socialization practices (i.e., children learn that it is 
socially valued to take context into account in East Asian cultures, whereas children in North 
America learn to ignore context and narrow attention to focal objects), existing evidence 
largely depends on adult samples.  
 
In one exception, Imada, Carlson, and Itakura (2012) measured context sensitivity using visual 
scenes in children ages 4-9 years in Japan and the United States. Attention to background 
features increased with age in both cultures, but even at age 4, there was evidence that 
Japanese children were significantly more context-sensitive than U.S. children. 
To learn how early this difference emerges, we investigated infants in the United States and 
Japan (N = 70, age 15 months) to examine the visual pattern in context-sensitivity in two eye 
tracker tasks. In the Social Faces task, infants were presented with cartoons depicting a happy, 
sad, angry, or neutral person surrounded by other people expressing the same emotion as the 
central person or a different one. In the Caterpillar task, infants viewed an animated video with 
an agent (e.g., a caterpillar) moving around in the foreground area of the screen, and two 
agents with eyes and a mouth and two inanimate objects placed in the background area. 
Infants’ looking behavior was recorded and analyzed using a Tobii T120 (Tobii Technology, 
Sweden) corneal reflection near infrared eye tracker.  
 
Our results showed that, in the Social Faces task, the Japanese and American infants attended 
to the foreground and the background figures about equally initially, but during the 3rd sec, 
Japanese infants broadened their attention and looked significantly longer at the background; 
Japanese - t(34) = 3.43, p = .002; Americans – t(34) = 0.83, p = .415. This finding is consistent 
with adult data (Masuda & Nisbett, 2001). The Caterpillar task showed that this pattern of 
visual attention extends to social but not to non-social stimuli; that is, the American infants 
looked about equally to the agents and objects in the background, t(30) = 0.33, p = .741, 
whereas the Japanese infants spent significantly longer looking at the agents compared to the 
objects, t(34) = 3.69, p = .001. 
 
In sum, our results suggest that Japanese infants have already begun to be socialized in a 
context-dependent manner, consistent with expected developmental trends toward the holistic, 
as opposed to analytic, cognitive style. This development appears to begin with social stimuli 
and is only later evident with nonsocial stimuli. 
 
 
 
 



 
 
 
 
Encoding evidence: cross-linguistic perspectives 
Anna Papafragou (University of Delaware) 
 
How is language related to cognition? This talk addresses this question by investigating 
evidentiality (the linguistic encoding of information source) and its relation to children’s and 
adults’ evidential reasoning. In a first series of experiments, I present data from children 
learning Turkish and Korean (two languages with evidential morphology) and English (a 
language without grammaticalized evidentiality) to see whether learning a language which 
grammatically marks evidential categories might affect early reasoning about sources of 
information. The experiments show that the ability to reason about sources of information 
proceeds along similar lines in diverse language-learning populations and is not tied to the 
acquisition of the linguistic markers of evidentiality in the exposure language. In a second set 
of experiments, I show that adults speaking a language with grammaticalized  evidentials 
(Turkish) make similar errors in evidential reasoning compared to speakers of a language that 
does not encode evidentiality grammatically (English). I discuss implications of these findings 
for the relationship between linguistic-semantic and conceptual representations. 
 
A anthropological-linguistic approach to epistemicity. Example from Yucatec Maya 
Olivier Le Guen (CIESAS, Mexico) 
 
Recent studies tend to show that human cognition evolved based on social principles 
(Tomasello, 2008) and everyday cognition is primarily socially motivated (Enfield & 
Levinson, 2006). Conversational analysis have long shown that even informal conversations 
are constructed on basic organizational universal principles (e.g. turn taking, repair, etc.) 
(Enfield & al., 2010; Sacks et al., 1974; Stivers et al., 2009). However, it remains that some 
ways of speaking are nonetheless locally determined according to cultural maxims (Ochs 
Keenan, 1976). This talk examines how Yucatec Mayas (Mexico) manage epistemicity in their 
everyday speech, that is, how information is distilled and evaluated very carefully according to 
conversational contexts as well as whom the interlocutor is (or could be). 
My presentation will be twofold. First, based on an experimental task and more than 10 years 
of participant ethnography, I will show how Yucatec Mayan consider that sharing information 
is ultimately a socially dangerous act and that retaining information (or even lying) in 
ambiguous context is preferred. The second half of the talk will examine the use of epistemic 
markers, as well as several embodied aspects of conversational metacognition, especially 
interactional gestures and emotion display. 
 
 
A culture is not a condition: Changing how we think about culture as a causal 
explanation 
Michelle Kline (Arizona State University) 
 
Abstract: Humans are strange among animals in that we adapt to new environments through 
culture. Culture is universal, yet it is a source of variation in human behavior and 
development. We need to expand the scope of research to include populations living in places 
other than Western, Educated, Industrialized, Rich, and Democratic societies. In doing so, it is 
tempting to simply compare "the West" and "the Rest" by asking whether or not they're the 
same. I argue that instead, we must parse cultural variation into variables that play a causal 



role in developmental processes of interest, and across particular populations. I use data from 
long-term fieldwork in Fiji and Peru to show how this approach can generate new research 
questions, and enrich our interpretation of data on cultural variation within and between 
human populations. 
Title: A roadmap for conducting cross-cultural research  
Cristine Legare (The University of Texas at Austin) 
 
The lack of systematic psychological research outside of Western cultural contexts is a major 
impediment to progress in understanding the development of cognition and behavior. I propose 
that our objective as developmental psychologists should be to incorporate theoretically-
motivated, methodologically-rigorous, cross-cultural research into all topics of psychological 
scientific inquiry. Childhood enables the remarkable adaptation, transmission, and diversity of 
human cultural learning. Thus, our understanding of the development of cognition and 
behavior is inextricably linked to how the minds of children enable human culture and, 
conversely, how culture shapes the minds of children. I will provide a roadmap for conducting 
cross-cultural, developmental research to both describe and explain the psychological 
capacities responsible for cultural continuity and variation. As a field, we need to move 
towards a new developmental science, one in which interdisciplinary perspectives on the 
interplay of mind, culture, and childhood play an integral role. 
 


